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Abstract 
Intercultural training has gained prominence in recent years due to the fact that the need for communication skills in the context 
of international encounters has become more widely acknowledged. The curricula of business schools, as well as the curricula of 
cultural studies programmes, have integrated courses on intercultural communication as part of the academic offer that promises 
to train students for their future work place. However, more than a work-related skill, intercultural communication can be 
envisioned as a life skill which allows one to function effectively in his or her day-to-day activities. This article is an overview of 
some ICT resources that can be used in intercultural training, and it gives examples of good practice from the author’s teaching 
practice. 
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1. Introduction 
 This article is based on the author’s experience of teaching intercultural communication at university level and of 
collaborating in European, multinational educational projects. Given these two partially overlapping types of 
professional experience, throughout this article I use the terms “teacher” and “trainer”, and “student” and “trainee”, 
respectively, to refer to the participants in the learning process. The aims of the article are to discuss intercultural 
competence, to contextualize intercultural communication courses and to list some ICT tools that can be used to 
develop and evaluate intercultural competences. In addition, I provide examples of successful intercultural courses 
that used a blended-learning approach (face to face and human-computer interaction). 
2. Intercultural competence: context and definition 
In the “post”-ist paradigm (post-communist, post-colonial, post-modern), the ethos of our times is hard to 
pinpoint in terms of standardized phenomena and stable dimensions. This state of instability, which is manifest at 
political, economic, social and cultural level, breeds ambiguity and makes human life more complex. If there is 
anything that one can predict, that is the likelihood of change. Geert Hofstede (2010), in his unpacking of cultural 
differences, analysed the attitude that people from different cultures have towards ambiguity. The two variations that 
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he identified are “high uncertainty avoidance” and “low uncertainty avoidance” (p. 190). Nowadays, it is quite 
problematic to remain in a high uncertainty avoidance paradigm. Rather than avoid uncertainty, one is more or less 
compelled to develop intercultural competence and thus learn how to adapt to ambiguity. In this section, I briefly 
tackle the issue of intercultural competence and the challenges posed by the objective of developing it in a formal 
educational setting.  
2.1. Pioneering work in the definition and evaluation of intercultural competence 
Situations of intercultural encounter are intrinsically ambiguous and how one deals with the unknown and the 
non-familiar gives an estimate of his or her competence as intercultural communicator. Starting from the model of 
the Common European Framework of Reference for Languages, scholars of culture have designed similar grids to 
define and assess intercultural communication. Byram’s pioneering research in the 1990’s, materialized in his book 
entitled Teaching and Assessing Intercultural Communicative Competence (1997), inspired other academics to work 
on definitions of intercultural communication and on the dimensions along which it can be measured.  
Of the several definitions available, one of the most recent and most comprehensive is given by Paul Catteeuw 
(2012): 
Intercultural competence enables you to interact both effectively and in a way that is acceptable to others when 
you are working in a group whose members have different cultural backgrounds. The group may consist of two 
or more people including you. ‘Cultural’ may denote all manner of features, including the values and beliefs you 
have grown up with, your national, regional and local customs and, in particular, attitudes and practices that 
affect the way you work (p. 14).  
Catteeuw built on the results of the INCA programme – a Leonardo da Vinci project funded by the European 
Community, which developed a framework of reference for the assessment of intercultural competence. Within this 
model, one’s cultural competence can be estimated to be basic, intermediate or full, along six dimensions: tolerance 
of ambiguity, behavioural flexibility, communicative awareness, knowledge discovery, respect for others and 
empathy (Catteeuw, 2012, p. 16). A more comprehensive model, designed by the organization WorldWork, lists ten 
major headings and their sub-divisions: 1. openness (new thinking, welcoming strangers, acceptance); 2. flexibility 
(flexible behaviour, flexible judgments, learning languages); 3. personal autonomy (inner purpose, focus on goals); 
4. emotional strength (resilience, coping, spirit of adventure); 5. perceptiveness (attuned, reflected awareness); 6. 
listening orientation (active listening); 7. transparency (clarity of communication, exposing intentions); 8. cultural 
knowledge (information gathering, valuing differences); 9. influencing (rapport, range of styles, sensitivity to 
context); 10. synergy (creating new alternatives) (Catteeuw, 2012, p. 16). 
2.2. Challenges: from knowledge “about” to knowledge “how to” 
For the intercultural trainer, the challenge is how to design courses which would develop the trainees’ 
intercultural competence within the time and resource limits that they have. As it is the case with learning a foreign 
language, one can best learn how to behave in a certain culture by living in it. Yet, such cultural “bath” would 
involve financial resources that one cannot expect all students to have. Moreover, intercultural communication no 
longer presupposes going “there” to encounter “the other.” The Internet has brought “the other” “here” and “now.”  
Though Intercultural Communication is rather new on the curricula of Romanian business schools and 
departments of communication or cultural studies, we can already differentiate between how it was taught in the 
beginning (five years ago, in the case of my institution) and how it is being taught nowadays. From a focus on 
knowledge about culture and cultures (definitions of culture, theoretical dimensions used to describe them, models 
and metaphors to interpret cultures), we are now increasingly concerned with developing the students’ knowledge 
how to operate in a culture other than their own and how to operate in the global culture of international business, 
international media, world travel and consumption of global products.  
This shift from knowledge about to knowledge how to has several implications. Thus, the teacher is no longer 
expected to be a fountain of knowledge that transfers it to the students, but rather a coach who guides the learning 
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process. From passive recipients of knowledge in the traditional teaching paradigm, students are now active, 
autonomous learners, who create their own learning paths. In addition, there has been a shift from teacher-
centredness (the teacher had the power to decide how to teach and what to teach) to student-centredness (choices of 
teaching methods and content are determined by the learners’ needs, individual learning style and type of 
intelligence). Moreover, the change of focus from teaching to learning highlights the fact that all participants in the 
educational process, teachers and students alike, learn together and from each other.  
The introduction of new teaching methodologies, modes and media of learning has led to changes in evaluation. 
We are no longer concerned mainly with checking and assessing students’ understanding of concepts and theories 
but with assessing competences. One convenient and student-friendly way to develop competences is the creative 
use of information and communication technologies (ICT) in the educational process. The subsequent sections of 
this article give an overview of some ICT tools that can be used in teaching and evaluating intercultural 
communication skills, as well as some examples of good practice from the author’s teaching/training experience.  
 
3.  ICT tools in intercultural communication 
In order to develop the knowledge, skills and the right attitude towards other cultures, trainers of intercultural 
communication ought to create opportunities for learners to become self-motivated in their discovery of other 
cultures, to interact with foreigners and to acquire the public virtues and values of a global, transcultural citizen. 
Such a citizen can navigate “the waves of culture” (to use Trompenaars’ metaphor) via Web 2.0 tools, so as to 
become more open, flexible, autonomous, transparent and sensitive in his or her communication. 
3.1. ICT tools in the learning process 
For trainers, an invaluable resource is the Moodle platform. Moodle allows teachers/ trainers to design courses 
which give students/trainees access to materials uploaded by the teacher/trainer or by other students/trainees, to 
access links that are relevant to the topics suggested for discussion, and to input their own contribution. The trainer 
has more flexibility to facilitate learning not only by providing several alternative sources of information but also by 
creating simulations and scenarios and by enabling students to create their own learning path, according to their 
creativity, style of learning and type of intelligence. The platform can be used in a blended-learning approach where 
students work on the computer individually or in groups, at home and/or in the classroom/training room.  
Moodle and other similar platforms such as eCurs and Blackboard are effective ways of developing learners’ 
competences of written intercultural communication, as well as their positive attitude and tolerance towards other 
cultures. Competences in oral intercultural communication, on the other hand, can be trained by creating 
opportunities for learners to interact in real time, using the voice call function in Skype or yahoo messenger. To 
increase intercultural interaction, trainers can capitalize on learners’ familiarity with Facebook and yahoo to create 
multinational groups in which students learn from each other. This implies that, in the context of a provider of 
formal education, there are prior agreements with trainers in different countries to collaborate in e-twinning projects.  
Another useful tool is youtube, which functions as both a source for intercultural learning, when learners watch 
videos and comment on them, and as a venue for the dissemination of cultural knowledge produced by students who 
make videos. The videos can be watched directly on youtube or imbedded on other webpages. By resorting to 
simple film making software such as Windows Movie Maker and user-friendly sound-processing software such as 
Audacity, learners can create videos that express the values of their own culture or of other cultures, which they can 
then upload on youtube, or embed on other sides. It is always a good idea to tag videos so as to facilitate the search 
for them. The labelling of videos can be done as a student collaborative activity, which increases their group 
consciousness of the issues that they find the most relevant content-wise, and allows them to learn how to structure 
and organize their learning process. The advantage of using learner-made videos is that the very process of making 
them motivates students, stimulates their creativity, allows them to understand their own culture or the culture that 
they make a film about, and to present it in a way that is intelligible and appealing for others. Videos can also be 
1644   Sorina Chiper /  Procedia - Social and Behavioral Sciences  93 ( 2013 )  1641 – 1645 
 
uploaded as podcasts, which allows students to showcase their work, interact with the audience and receive valuable 
feedback via comments.  
3.2. ICT tools for evaluation 
Information and Communication Technologies provide trainers with less conventional ways to evaluate the 
degree to which learners have acquired the concepts and the theoretical knowledge that they are required to master 
by the end of the course. Instead of asking students to submit a summary of the reading material or extensive 
responses to it, the trainer/teacher can ask them to write tweets. This is a realistic exercise that re-contextualises 
summary-writing and makes it more appealing. The limited number of characters that a tweet can contain trains 
students/learners to be concise and to the point in summarizing what they had to read or to do research on.  
A very useful tool in the evaluation of intercultural competences is the electronic portfolio, which can be built on 
Mahara. This system allows users to upload files of their work (essays, videos, photos, relevant articles that they 
have downloaded, etc.), as well as to develop their own profile. Electronic portfolios make peer evaluation possible. 
Thus, a student’s/trainee’s work can be assessed by the teacher/trainer, as well as by the other students/trainees or 
possible employers.  
4. Best practices in the teaching of intercultural communication 
In the author’s opinion, the success of a session or course in intercultural communication is incontestable when 
the learning outcomes that far supersede the trainer’s expectations. In this article, I will only draw on two examples 
of successful learning experiences: Office InterActors, a European project and online course that brought together 
learners from six countries, and an online course run within the framework of an e-twinning partnership between 
“Alexandru Ioan Cuza” University in Romania and Kaunas University in Lithuania.  
First, Office InterActors is a Leonardo da Vinci - Transfer of Innovation project that aimed to develop 
transferable basic and professional communication and entrepreneurial skills for business and administration via 
internet-based simulations, problem-solving and role-play. It offered two rounds of courses for intermediate and 
advanced adult learners from Romania, Spain, Lithuania, Belgium, Bulgaria and France. Advanced learners worked 
in national and multinational teams of entrepreneurs who had to suggest a new product for the national market, to 
find a name and create the mission statement of the new company that would manufacture it, to negotiate with the 
other teams and to choose only one product that would be made in an imaginary country Sechuria. In addition, they 
had to create the company structure, describe the production line, and create a blog for online company promotion. 
These tasks encouraged students’ entrepreneurial and negotiation skills, rose their awareness of the different accents 
of English as a global language, and improved their oral and written intercultural communication skills.  
The intermediate students constituted the consultants’ group; they had to create a consulting company, to write 
job descriptions and to design a training programme for new employees, to give a presentation on equal 
opportunities in their country, to film it and post the video. In addition, they compiled a list of “do’s” and “don’t’s“ 
for potential foreign investors and to provide a “survival” lexicon in English and in their native language.  
With both groups of learners, the opportunities for online interaction via moodle and skype encouraged their 
informal dialogue beyond the pre-defined tasks and their independent intercultural learning, according to their needs 
and curiosity. In addition, the freedom that they had in creating products, companies and advertising campaigns 
stimulated their spirit of competitiveness. Ultimately, they did not perceive the project as yet another school 
assignment but as something meaningful, outside of the classroom, as an experience and a form of expression that 
was valuable to them as individuals and as a group. 
Second, the e-twinning project was an experiment in running a course in intercultural business communication in 
“Alexandru Ioan Cuza” University of Iasi, Romania, and in the University of Technology in Kaunas, Lithuania. The 
course was designed upon the trainers’ initiative; it brought together students in real-time online communication and 
asked them to create their own learning objects (PowerPoint presentations, country and company profiles, price lists, 
and guidebooks for survival in their own countries) by using ICT tools. The added value of bilateral communication 
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in the e-twinning project, in comparison with the multiple-culture communication in the previous case, was that it 
allowed students to develop closer personal relationships, to engage in intercultural dialogue of their own will, and 
to continue learning even after the formal end of the course. Though the development of other linguistic 
competences except in English was not the intended aim of the course, students used the opportunity provided by 
the course to teach each other Romanian and Lithuanian in the evening, from home, via Skype, and even to teach the 
other members of the students’ families. Thus, they capitalized on the cultural contact that the institution provided in 
order to act on their cultural curiosity, to become richer in cultural knowledge, more perceptive of cultural 
difference, flexible, tolerant in their views and better equipped to identify and express the values, beliefs and styles 
of living and of communicating in their own cultures. They learned how to think differently, as a first step towards 
acting differently. For me, as a trainer, the rippling effects of this project showed the power of the new media to 
bring people together in a project that was thought of as an exercise in intercultural communication but that ended 
up being a genuine intercultural and intergenerational learning experience.  
In terms of evaluation, the quality of students’ work was indirectly assessed by themselves: the competitive 
framework of both projects, where the best and the better advertised product won during the negotiation (in Office 
InterActors) and where the most appealing company had more expressions of interest for partnerships (in the e-
twinning course), showed, quite naturally, who had been the most and the least successful in completing tasks. Thus, 
without being specifically instructed to do so, learners evaluated each other’s work. Ultimately, the grade seemed 
not to count for them anymore, since they perceived the learning experience that they had had as more valuable and 
more significant for them than the grade. 
Conclusion 
The two examples of good practices outlined above have demonstrated that given the chance, learners can 
become autonomous and highly motivated to acquire intercultural communication skills. ICT tools offer teachers 
and trainers the opportunity to create learning objects and learning paths that can be instrumental in the teaching and 
evaluation of intercultural competences. Thus, via e-learning platforms, business students and trainees can learn how 
to capitalize on their own cultural specificity and they can become aware of intercultural differences, as well as of 
the shared humanity of us all. The six dimensions that Catteeuw identified for his evaluation grid of intercultural 
competence, namely tolerance of ambiguity, behavioural flexibility, communicative awareness, knowledge 
discovery, respect for others and empathy (Catteeuw 2012, p. 16), point to the acceptance of difference as part of 
what it means to be human in a global world. ICT tools used in formal, non-formal and informal learning open up 
venues of creativity that can connect education, business and culture. As Robinson  (2011) argues, “now, more than 
ever, we need to exercise the unique creative powers that make us human in the first place” (p. 17). The new 
technologies transform the way we think, act in our communities, work, play, learn and communicate with each 
other. The fact that we live in a global digital culture makes the use of ICT in the educational process a must, whose 
collateral effects in terms of learning often go beyond what any educational facilitator can predict.  
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